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ENROLLMENT OVERVIEW - GROWTH
The MPA program at Evergreen was founded in 1980 to meet the needs of the many government workers residing and working in Olympia, Washington.  A bit more than 20 years later, the program needed to change in order to meet the increasingly diversified needs of our student population which expanded significantly beyond the state government pool to include local/regional governments, tribal governments and non-profits.  In 2002, the program underwent a major redesign, the first since the program was founded.  
Research to support the redesign effort indicated that a re-visioning of the program was overdue and students needed more choice and flexibility in their studies.  The redesign included significant curriculum changes that make it easier for students to pursue the program at their own pace and the establishment of three concentrations of study: public and nonprofit administration (general studies), public policy; and tribal governance (a separate cohort of students).  Our tribal governance MPA is the first of its kind in the country.

In 2006, we partnered with the Master of Environmental Study (MES) program to matriculate the first joint MES/MPA degree students.

Enrollment increased (as did target FTE
) between academic years (AY) 2001-2002 and when the redesign took effect (2002-2003), yet it wasn’t until AY 2005-2006 that the program began to meet or exceed target FTEs.  The lag in enrollment growth is partly due to the start-up of the tribal cohort which, in 2006-2007 is almost at target (actual = 21.3 annual average FTE; target = 25 annual average FTE).  We expect to meet or exceed tribal cohort targets in the coming academic years.
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In addition, the MPA program has been successively serving more students (matriculated MPA students, Graduate Special Students, other graduate students and undergraduates) since Fall, 2002, as can be seen in Figure 2.  
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OVERVIEW: PROGRAM OF STUDY

The redesigned MPA program meets the needs of students by giving them greater choice not only in the concentration areas, but also in the length of time to complete the program. Some students choose to complete the program within two years, while others may choose three to four years. To meet the needs of working students, classes meet in the evening, on Saturdays and in intensive weekend formats.  
The MPA program consists of 60 quarter-credit hours.  All students take two years of Core (4 hours/quarter; total = 24 hours), typically with their cohort, and 36 hours of a combination of required and elective classes, depending on their concentration (the Core credit hours will change with the 2008-2009 cohort, when we build economics, previously a prerequisite, into our Core curriculum).  All concentrations culminate in a Capstone course or an optional thesis.
	Degree Requirements for Public and Non-profit Administration Concentration

	1st and 2nd Year Core
	24 credits

	Electives
	32 credits

	Capstone
	4 credits

	Total Credits
	60 credits


The Public and Non-Profit Administration concentration covers the critical elements of administration—budgeting, strategic planning, human resources and information systems, public law, leadership and ethics, multicultural competencies, and more—as well as the unique nature and needs of nonprofit and government organizations.

	Degree Requirements for 

Public Policy Concentration

	1st and 2nd Year Core
	24 credits

	Foundations of Public Policy
	4 credits

	Advanced Research Methods
	4 credits

	Electives
	24 credits

	Capstone
	4 credits

	Total Credits
	60 credits


Students in the Public Policy concentration prepare for, or advance in, positions as policy analysts, budget analysts, or evaluators.  Students in this concentration complete two Public Policy Concentration courses (Foundations of Public Policy and Advanced Research Methods), plus one or more elective courses or individual contract in specific policy areas. 

	Degree Requirements for 

Tribal Governance Concentration

	1st and 2nd Year Core
	26 credits

	Tribal Concentrations
	20 credits

	Electives
	10 credits

	Capstone
	4 credits

	Total Credits
	60 credits


The goal of the Tribal Governance concentration is to develop administrators who can assist both tribal governments and the public agencies with which the tribes interact. In order to facilitate participation from tribal students and practitioners from around the state, students in the tribal concentration go through the entire program as a cohort and finish in two years. Courses are taught in an intensive format, meeting four weekend sessions each quarter.  
Each academic year, we admit between 45-48 students in the general MPA cohort, with the goal of retaining 38-40 through the second year Core.  Every other year we admit a cohort of tribal students (tribal target = 32 students/cohort, yielding 25 tribal FTEs), with the option to admit a small number of tribal students in the interim year (we first exercised this option for the 2007-2008 academic year).  Three cohorts have been admitted since the inception of the tribal concentration.  
Roughly 2/3rds of general cohort students graduate in about two years; almost all tribal students graduate in two years.  One third of general students take 3 or 4 years to graduate.  Therefore, each year, we serve students from a mix of cohorts: first year students, second year students, tribal students and those who are taking longer to complete their degrees.

In addition to serving students from various MPA cohorts, our electives also serve special students, MES students and undergraduates.  However, as enrollments in the MPA program increase, there are fewer spaces available in electives for those other than matriculated MPA students.
PERFORMANCE: ARE WE SERVING STUDENTS?
Enrollment:  If enrollment is a measure, we can say with confidence that we are serving students.  In the general cohort the last three years we closed admissions in early spring – a stark contrast to years past when admissions stayed open well into September.  There appears to be no end in sight to demand for the program and the word seems to be getting out in the region that the TESC MPA is becoming a high demand, regional MPA program.
Student Satisfaction: In May 2005, we began surveying students annually (we also have limited data from a Spring, 2003 survey).  As Table 1 indicates, general satisfaction with the program increased from 2003 to 2005, decreased in 2006, and increased again in 2007.

The 2005-2006 academic year was difficult for those in the general cohort 1st year Core and the survey results indicate this.  Concentrated and specific efforts to improve the 1st year Core experience were implemented in 2006-2007 as well as efforts to improve the experiences of the 2005-2006 general cohort.  Indeed, overall satisfaction for those in this cohort changed from 32% in 2005-2006 to 86% in 2006-2007.
Table 1
Student Satisfaction

	
	2003
	2005 

All cohorts*
	2006

All cohorts*
	2007

All cohorts*

	Satisfaction with program

(combined very satisfied and satisfied)
	52%
	89%
	57%
	94%
(42% very satisfied; 52% satisfied)

	Recommend Program?
	73%


	72% strongly or generally; 

27% possibly
	55% strongly or generally; 27% possibly
	89% strongly or generally; 7% possibly

	Quality of Instruction
	
	94%
	72%
	95%


 
* % reported = % somewhat + % very satisfied, unless otherwise indicated

Alumni: In 2006-2007 we also surveyed alumni (a student 2nd Year Core research project). One hundred alumni responded to the on-line survey.  The majority of the respondents are recent graduates (those for whom we have active email accounts), although there were enough respondents who graduated before 2001 to pick up significant differences, on some questions, between groups, another indicator that the MPA program has improved since the redesign.
Alumni generally agree that the MPA program is helpful to their career and most would recommend the program to others.  On a scale of 1-7, the average “helpful to your career” rating for alumni who graduated before 2001 was 4.92; for all alumni, the average rating was 5.92 (a statistically significant difference).  In addition, all alumni are slightly more likely to recommend the program (average=6.02) than those who graduated before 2001 (average=5.69).
ARE WE MEETING OUR MISSION?

The MPA faculty adopted the current mission beginning in the Fall of 2006.  Because the mission has subtly changed and we’ve measured mission accomplishment differently in annual surveys, we do not have comparative data on mission accomplishment.

In 2007 we asked students to tell us the extent to which their capabilities have been enhanced, due to their work in the MPA program, in our primary mission areas.  Most students indicated that their capabilities in mission-related areas have been enhanced to a great or moderate extent.  Consistent with past patterns, program strengths seem to be in delivering in the following mission areas (as measured by 85% or more responding either “great” or “moderate”):
Thinking critically (95% responding “great” or “moderate”)
Communicating effectively (90% “great” or “moderate”)

Working collaboratively (90% “great” or “moderate”)

Thinking creatively (87% “great” or “moderate”)

Advocating for the public (85% “great” or “moderate”)

While the following mission areas still have a large majority indicating “great” or “moderate,” there is room for improvement in delivering on these mission elements:

Imagining new possibilities (81% “great” or “moderate”)

Accomplishing positive change (80% “great” or “moderate”

Value fairness and equity (80% either “great” or “moderate”)

Embracing diversity (74% “great” or “moderate”)
Alumni data are consistent with student evaluation data in indicating that the program is teaching teamwork/collaboration, critical thinking, communication and analytical skills.

While alumni were not asked mission-directed questions, they did tell us what they needed from their MPA program but didn’t get (knowledge/skills/abilities-based responses).  The most frequent responses from alumni were financial management/budget and personnel/HR management skills, consistent with feedback from students.
PERFORMANCE: PUBLIC SERVICE
MPA faculty and staff, in addition to their teaching and MPA governance/administration duties, also participate in public service activities, making significant contributions to our scholarly and regional communities.  Several faculty members are active members of scholarly communities and attended conferences/presented papers on MPA-related topics.  Faculty members are working on publications and published papers/chapters in journals and texts.  Our faculty members serve the profession by acting as peer reviewers for journals and publishers as well as serving on journal editorial boards.  Several faculty members serve in leadership roles on boards of local nonprofits: our Assistant Director – Tribal, served in a leadership role on the Board of Directors of the Chugach Alaskan Native Corporation; Member of the Faculty Larry Geri served as Board President of United Way of Thurston County. We held several major events including a Tribal Taxation Symposium (yielding a proceedings publication which is being prepared by Bruce Davies, Member of the Faculty) and our annual Working with Legislators training session (facilitated by visiting faculty members, Nita Rinehart and Russ Lehman).  Most faculty members are involved in community-based, pro-bono work to support regional agencies and organizations.
WHAT’S NEXT?  
Now that we have a structure that seems to work for students, the faculty agreed it is time to turn our attention to ensuring the curriculum meets our mission and that we are teaching, with room for variance, a curriculum that reflects national and regional expectations of an MPA degree.  To this end, much of AY2007-2008 MPA faculty governance will be focused on this.  We also need to address the variability in curricular consistencies that can result from a program that is staffed by a faculty that rotates in and out of the program. In addition, as we continue to grow (we serve twice as many students today as we did 5 years ago), we need to ask ourselves about the limits to our growth – at what point will we become too large to sustain a cohort-based, interdisciplinary, team-taught MPA?  Finally, we need to continue to ask the question staff and administrators have been working on for a few years: “what does it take, irrespective of FTEs, to staff (faculty and administration) a quality MPA program?” 









TESC MPA MISSION





Our students, faculty and staff create learning communities to explore and implement socially just, democratic public service.





We:


think critically and creatively;


communicate effectively;


work collaboratively;


embrace diversity;


value fairness and equity;


advocate powerfully on behalf of the public; and


imagine new possibilities and accomplish positive change in our workplaces and in our communities.
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� The State of Washington’s Higher Education Coordinating Board (HEC Board) measures graduate student enrollments in state institution using a “Full Time Equivalent” (FTE) standard.  A student enrolled in 10 graduate credits per quarter is considered full-time.  
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