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PROFESSIONAL CERTIFICATE PROGRAM REVIEW

INTRODUCTION

In 2002, the Evergreen State College Professional Education Advisory Board, the Director, faculty and staff of the Master in Teaching Program, and administrators from throughout the college worked together to develop and submit for approval a plan for a Professional Certificate Program (Appendix A). The plan was submitted to the State Board of Education and approved at the March 19-21, 2003 State Board of Education meeting (Appendix B). The MIT director was designated as the Program Administrator of the Professional Certificate Program. Professional Certificate Program classes are administered through the Master in Teaching program and offered under the umbrella of Extended Education at Evergreen, which is responsible for registering students and collecting fees.  

Evergreen's program was designed with the two original ideals of Professional Certification in Washington State in mind. First, that teachers should carefully assess their professional practices after 2-4 years of teaching and then, in close collaboration with representatives from their school, district and the college, focus on 2-4 areas of professional growth that would be of most benefit to themselves and their students. Second, recognizing the importance of a systematic assessment of teacher skills and knowledge, that teachers should complete a portfolio with meaningful and convincing evidence of all-around competence. In addition, because of Evergreen's strong commitment to social justice issues, the program design included a "summer seminar" in which early career teachers would work together to assess and improve their own capacities to foster social justice in their classrooms. 

Evergreen’s program consists of 3 credits of pre-assessment seminar, which focuses on self-assessment and the development of the professional growth plan, 10 credits of core, which includes 4 credits of summer seminar and 6 credits uniquely designated by each teacher's professional growth plan, and 2 credits of culminating seminar, which focuses on putting together an electronic portfolio to demonstrate mastery of all twelve of the professional certificate criteria. 

Evergreen's program uses a cohort model. The first cohort began in April 2003 and completed the culminating seminar in June 2004. Since then cohorts have begun in April 2005, January 2006, and January 2007. Regular MIT faculty (which includes the MIT director) have taught the pre-assessment seminar, summer seminar, and culminating seminars with some assistance from experienced K-12 practitioners (specifically, K-12 teachers and administrators have assisted in reviewing portfolios and, in Winter 2007, assisted in teaching the pre-assessment seminar).

As Professional Certification in Washington has evolved, Evergreen's program has also evolved. When the decision was made that all programs would offer at least 3 credits of pre-assessment seminar, Evergreen's program added a third credit to its pre-assessment seminar. When the Professional Certificate criteria were revised, Evergreen's portfolio requirements changed accordingly. And, as representatives from all the colleges offering Professional Certificate Programs across the state have met to build consensus and respond to changing mandates, Evergreen's Professional Certificate Directors (originally Dr. Scott Coleman and currently Dr. Sherry Walton) have been involved. 

Table 1 provides information about the number of candidates who have enrolled in each cohort since 2003, the number of Advance Track participants, the number of candidates who have completed the Professional Certificate, and the number who are still working on their Professional Growth Plans and portfolios.
TABLE 1

Professional Certificate Candidates’

Enrollment and Completion 

	Start Date


	Regular
	Advance Track


	Completed by 8/23/07
	Still Enrolled
	Dropped

	4/12/03
	6
	1
	7
	0
	0

	4/02/05
	10
	5
	10
	4
	1

	1/07/06
	9
	1
	4
	5
	1

	1/08/07
	8
	3
	2   

(Advance Track – others not expected to complete until 2008)
	9
	0

	
	
	
	
	
	

	Totals
	33
	10
	23
	18
	2




STANDARD I
PROFESSIONAL EDUCATION ADVISORY BOARD (PEAB) – PROFESSIONAL CERTIFICATION FOR TEACHERS

WAC 181-78A-515(1)

Introduction. The Master in Teaching Program’s Professional Education Advisory Board (PEAB) serves as the professional advisory board for Evergreen’s Professional Certificate Program. Beginning with planning the first pilot Professional Certificate Program that began in April 2003 and recommending its approval to the State Board, the PEAB has approved, provided feedback about, and reviewed reports about the program. Professional Certificate faculty and staff and members of the PEAB meet regularly, share important information, insights, and suggestions, and work collaboratively. 

Extensive data that provides evidence for each criterion of the entire PEAB standard is available in the Evidence Room and at http://www2.evergreen.edu/wikis/teacheraccred/index.php?title=Standard_I. 

The summary below refers specifically to the PEAB as it relates to the Professional Certificate Program. 

The PEAB:

· was established in accordance with WAC 181-78A-209 (see link to Standard 1 above for full documentation)

· participated in the development of the professional certificate program and recommended approval of the proposed program prior to its submission, as evidenced in Appendix A, Professional Certificate Program Materials Approval page 6, and in The Evergreen State College Teacher PEAB Report, 2002-03, in the summaries of minutes for January 9, 2003 and March 6, 2003 (http://www.evergreen.edu/mit/accred2007/PEAB/PEAByearlyreports/peab_2003_supp.doc)

· reviewed the annual summaries on the status of all candidates as documented in the PEAB minutes for May 17, 2007 and May 18, 2006 (http://www.evergreen.edu/mit/accred2007/PEAB/agendasminutes/minutes0506.doc#standardVI)

(http://www.evergreen.edu/mit/accred2007/PEAB/agendasminutes/minutes0507.doc#standardVI)

· made no recommendations for changes in the ProCert program.

Based on our evaluation of the data supplied in this report, on the MIT Accreditation web page, and in the Evidence Room, the ProCert program meets or exceeds standard for criteria in Standard I.  

STANDARD II 
ACCOUNTABILITY – PROFESSIONAL CERTIFICATION FOR TEACHERS

WAC 181-78A-515(2)
Introduction: The program administrator and faculty for the Professional Certificate Program at The Evergreen State College have, each year since the program’s inception, attended state meetings and carefully reviewed and implemented the requirements for the Professional Certificate Program.  The structure, content, and expectations of the current program are derived from OSPI’s Professional Certification Handbook.  Program evaluations, conversations with cohort members, and information from follow-up surveys are used to make improvements in the program.

1) Submission for approval of performance-based program: The Evergreen State College submitted a plan for the Professional Certificate Program to the State Board of Education in March 2003 (Appendix A).  Evergreen’s ProCert program for teachers includes the program components specified in WAC 181-78A-535, as outlined below.

· Our Program Application form and Certification File Review ensure that people admitted to the program meet eligibility requirements (Appendix C).  The Certification Officer maintains complete files in her office on program participants.  Each person’s file includes:
· a copy of a valid Washington teaching certificate, 
· verification of the completion of provisional status employment or statement to support entry into the program from the candidate’s employer, 
· applicable transcripts, 
· documentation of the successful completion of the Pre-Assessment Seminar and an approved Professional Growth Plan, 
· documentation that all required competencies in WAC 180-78A-540 have been demonstrated, 
· completed and signed Professional Growth Records, and,
· documentation of the successful completion of the Culminating Seminar
· The program was made available to all qualified candidates by including an Advance Track option for qualified applicants (Appendix D).
· The program was developed in conjunction and with the approval of the PEAB for the MIT program at Evergreen, which also serves as the PEAB for the ProCert Program.  Please see Appendix A, Professional Certificate Program Materials Approval page 6, and The Evergreen State College Teacher PEAB Report, 2002-03, in the summaries of minutes for January 9, 2003 and March 6, 2003 http://www.evergreen.edu/mit/accred2007/PEAB/PEAByearlyreports/peab_2003_supp.doc
· As evidenced in syllabi (Appendix E) and Professional Growth Plans available in the Evidence Room, the program uses the descriptions of practice related to the criteria for the professional certificate.

· Information in our publication, Professional Certificate Program (Appendix D) and in syllabi for the 2007, 2006, and 2005 cohorts indicate that Evergreen’s ProCert Program meets the stipulations under WAC 181-78A-535(d) of Program Design for Teachers.  

· Our information publication states, “The Professional Certificate Program starts with a Pre-Assessment Seminar (3 credits) and typically concludes approximately a year and a half later with a Culminating Seminar (2 credits).  Between the Pre-Assessment and Culminating Seminars is the program “core” consisting of a 4-credit Summer Seminar and 6 additional credits that have been approved by the professional Growth Team.  The majority of work for all three seminars takes place on Evergreen’s Olympia Campus.  The additional 6 credits can be taken at any college or university, or, if approved and transcriptable, through a school district, ESD, or other professional organization.”  Additional information in this publication provides specific details about the purpose and content of each seminar, as well as information for candidates with five or more years of out-of-state experience.  Each cohort follows this outline of experiences.

· The syllabi (Appendix E), provide clear documentation that the Pre-assessment Seminar guides participants to evaluate their teaching strengths and areas for growth through self-evaluation, feedback from the Professional Growth Team, teaching experiences, context within which the candidate teaches, and evidence, using the Descriptions of Practice, of how the candidate positively impacts student learning.  The candidates use this information to evaluate the Three Standards and Twelve Criteria for Professional Certification, and to determine two or three focus areas for development in their Professional Growth Plans. The college instructor reviews the candidates’ Professional Growth Plans, provides feedback and advice, and meets with the candidates and their Professional Growth Teams to finalize and approve the plans.  The Professional Growth Plans are written using the forms in the Professional Certification Handbook provided by OSPI, thus meeting the criteria outlined in WAC 181-78A-535.

· The Culminating Seminar for each cohort is scheduled approximately a year and a half after the conclusion of the Pre-Assessment Seminar (this scheduling was finalized in 2006).  Candidates spend the majority of the quarter finalizing their portfolios and providing documented verification of the completion of their PGP studies.  The college representative, a peer in the program, and a public school teacher or administrator designated by the college representative review and evaluate the portfolios. As stated in the syllabi for the Culminating Seminars for 2006 and 2007, “The peer and outside reviewers will evaluate portfolios to determine if they show evidence of effective teaching (criteria 1-7), professional development (criteria 8-10), and professional contributions (criteria11-12) that are consistent with the definitions of the 12 criteria and the “at standard” descriptions in the Descriptions of Practice document.  If a portfolio is found to be “incomplete” (that is, it lacks sufficient evidence), specific feedback will be given for improvement by June 16.  The portfolio can then be resubmitted for review by June 30 for review.  For portfolios not approved as complete by June 30, an additional charge of $150 will be assessed for a later review.” Please see Professional Certificate Portfolio Review Forms in the Evidence Room for further documentation.

2) Documentation of PEAB involvement: Please see the third bullet under # 1 above for documentation that the PEAB participated in and approved the proposal for the Professional Certificate Program.

3) Professional Certificate Administrator: The Program Administrator’s position is held by the Director of the Master in Teaching Program, currently Dr. Sherry Walton, who taught the Pre-Assessment Seminar in 2007.  Dr. Scott Coleman, the previous MIT Director and administrator of the Professional Certificate Program, taught all Pre-Assessment and Culminating Seminars in 2003, 2004, 2005, and 2006.  He also taught a Culminating Seminar in 2007. 

4) Program Administrator’s responsibilities: The program administrator has responsibility for the following:

· Regularly communicating with and responding to the PEAB and the Master in Teaching Program core faculty with regards to the Professional Certificate Program

· Overseeing admissions to the program, including reviewing and updating application materials

· Advising applicants and candidates about the program and about the professional certificate itself

· Development and implementation of the core program elements, including the creation of the professional growth plan during the pre-assessment seminar, the creation and assessment of the portfolio throughout the program, and the overall design of the pre-assessment seminar, culminating seminar, and summer seminar

· Maintaining records of all candidates

· Serving as the contact with OSPI to stay current on the Professional Certificate

· Coordinating with the various units on campus on any financial issues affecting the program, in particular, the Associate Vice President for Academic Budget and Finance Planning, and the Dean of Extended Education

· Selecting and advising instructors for the pre-assessment seminar, culminating seminar, and summer seminar

The Master in Teaching Program’s two professional support staff – a Field Experience Officer and a Certification Officer – as well as the Graduate Program secretaries, and staff in Extended Education, support the program administrator, and the program.  The Field Experience Officer assists in recruiting and advising applicants, gathering and reviewing applications to the program, and registering candidates for the classes.  The Certification Officer advises current students about certification regulations and applications procedures, coordinates with OSPI and ESD 113 in issuing the professional certificate, stays current on certification rules and changes affecting professional certification, and maintains a written file on each candidate and graduate.

5) Admissions criteria: Please see the first bullet under #1 above for admissions criteria.

6) Successful demonstration: As stated above, the syllabi for cohorts in 2006 and 2007 clearly reference, and the program abides by, the stipulations in OSPI’s Professional Certification Handbook for determining that candidates have successfully demonstrated the standards and criteria for the Professional Certificate.  Also, please see the completed Professional Certificate Portfolio Review Forms, as well as sample portfolios, in the Evidence Room.

Positive Impact on Student Learning: Faculty teaching the program, and candidates, understand the meanings of “positive impact on student learning.”  From its beginning in 2003, the program has required an Impact on Student Learning Project (see Teacher Professional Certificate Program Annual Report; syllabi from 2005, 2006, and 2007; and candidate portfolios in the Evidence Room). This project allows candidates to demonstrate a positive impact on student learning as described in WAC 181-78A-010(8): “A positive impact on student learning means that a teacher through instruction and assessment has been able to document students’ increased knowledge and/or demonstration of a skill or skills related to the state goals and/or essential academic learning requirements.”  

In a sense, the project is a small classroom-based, action research project. The candidate selects three to five students to follow during the implementation of a curriculum unit that is clearly aligned with specified EALRs, GLEs, and/or Frameworks.  Candidates pre-assess student knowledge and conceptions; use that information to inform instruction; then teach and employ formative and summative assessments.  Using data from the students identified, the candidates assess the effectiveness of the unit for each student, and use the data to draw conclusions, plan next steps, and reflect on her/his impact on student learning. 

When OSPI articulated student behaviors (Descriptions of Practice - DOP) that demonstrated that students had been positively impacted by the teacher’s instruction and assessment, the Impact on Student Learning Project was adjusted to include the use of DOP’s in candidates’ reflections.  Current and future cohorts will also be asked to ensure that their students can articulate the learning goals, steps toward the goal and resources available, and the perceived value of what was to be learned. 

Use of Data: Program evaluations were collected at the end of the program in 2006 and 2007.  The cohort that began in January 2007 will not complete the Culminating Seminar until June 2008.  In addition, a survey was sent to all teachers who had enrolled in the program in 2003, 2005, and 2006 (no cohort was started in 2004). A database of the areas candidates addressed in their Professional Growth Plans is maintained and used to track areas of emphasis.                        

 
PGP Data Base:  Table 2 provides information about the criteria candidates from 2005-2007 selected for improvement for their Professional Growth Plans.  The area most frequently chosen for improvement was Standard 1(b) “Using a variety of assessment strategies and data to monitor and improve instruction; 57% of the candidates sought to improve their skills in this area.  The second most frequently selected area was Standard 1(f) “Integrating technology into instruction and assessment” (46%), and the third most frequent was Standard 1(a) “Using instructional strategies that make learning meaningful and show positive impact on student learning” (32%).  During this time period, no one chose to focus on Standard 2(a) or on criteria in Standard 3.  

The number of areas chosen for development in the Professional Growth Plans decreased between 2005 and 2007.  In 2005, for example, most candidates selected three or four criteria to address, with one person choosing five and another seven.  In 2006, the norm was three areas, with one person choosing to improve in four areas.  By 2007, all candidates chose to focus deeply on two criteria. Verbal feedback from the 2007 cohort members, as well as their pre-assessment work, indicated that, based on the Descriptions of Practice, they and their Professional Growth Teams were satisfied that their evidence of having demonstrated competence on the three standards and twelve criteria justified the selection of two areas for focus. 
 

TABLE 2

PROFESSIONAL GROWTH PLAN FOCI

2005-2007
	pp
	
	
	1a
	1b
	1c
	1d
	1e
	1f
	1g
	2a
	2b
	2c
	3a
	3b

	Cohort
	Last Name
	Status
	
	
	
	
	
	
	
	
	
	
	
	

	4/05
	Akin
	Completed
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Allen
	Completed
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Baker
	In program
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Baker
	Completed
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Bennett (De Leon)
	Completed 
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Cooper
	Completed
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Dorwin
	In program
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Excell-Rehm 
	Completed 
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Gudger
	Dropped  5/05
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Gunther
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Lyons
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Menichelli
	Completed
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Parker
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Trejo
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/05
	Wilson-Peterson
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Casler
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Chandler
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Goings
	Withdrew after Pre
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Kaiyala
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Lavold
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	McKaughan
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	O’Donnell
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Samson
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/06
	Schriner
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4/06
	Whittaker
	Completed 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Cruikshank
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Curtiss
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Eliot
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	McFadden
	In program
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Payseno
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Phillips
	Completed 
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Shearard
	Completed 
	A.T.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Simenstad
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Stine
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Vander Lugt
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1/07
	Wold
	In program
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


Program Evaluation: Fifteen teachers, five of who were in the Advance Track, enrolled in the 2005 Pre-Assessment Seminar. Ten completed the program by August 23, 2007, four are still working on their PGP’s and portfolios, and one person dropped the program.  Eight of these teachers completed a program evaluation.

Ten teachers, one of who was in the Advance Track, enrolled in the 2006 Pre-Assessment Seminar.  Four completed the program by August 23, 2007, five are still working on their PGP’s and portfolios, and one person dropped the program. Eight of these teachers completed a program evaluation.

Table 3 provides a summary of information gathered from the program evaluations.  The original evaluations are in the Evidence Room.

TABLE 3

SUMMARY OF PROGRAM EVALUATIONS

	Question
	2006
	2007

	How useful was your Professional Certificate program to you as a means to your continuing growth as a teacher?
	Very Useful - 1 

Useful - 7
	Very Useful - 3

Useful – 4

Somewhat useful - 1

	Rate your satisfaction with each of the following:

	· Pre-Assessment Seminar


	Very Satisfied - 5

Somewhat Satisfied - 3 


	Very Satisfied - 6

Somewhat Satisfied – 1

Not Satisfied - 1 

	· Summer Seminar


	Very Satisfied – 3

Somewhat Satisfied – 2

Not Satisfied – 3


	Very Satisfied – 1

Somewhat Satisfied – 4

Uncertain - 1

Not Satisfied – 2

	· Core Classes and Activities


	Very Satisfied – 5

Somewhat Satisfied – 2

No Response – 1
	Very Satisfied – 8



	· Culminating Seminar


	Very Satisfied – 6

Somewhat Satisfied – 2


	Very Satisfied – 6

Somewhat Satisfied – 1

Not Satisfied - 1

	How strongly would you recommend the Evergreen Professional Certificate Program to a colleague?
	Highly Recommend - 8
	Highly Recommend – 7

Mildly Recommend - 1


Each question used a four point scale from “not useful” to “very useful” for the first question; from “not satisfied” to “very satisfied” for questions about satisfaction; and from “not recommend” to “highly recommend” for the last question.

In the 2006 evaluations, five people commented on the value of creating a Professional Growth plan and taking time to evaluate and improve their teaching; two people commented favorably on the technology aspect of the program. One person felt pressured to complete the PGP while also teaching; two people had concerns about the summer seminar; and some commented on needing more clarity about the final portfolio.

In the 2007 evaluations, four people commented on the importance and relevance of examining one’s teaching and planning for improvement; two people commented on the challenge of the technology aspect of the program; one person felt more options should be available in place of the summer seminar.

Follow-Up Survey: Despite contacting all participants who enrolled in 2003, 2005, and 2006 three times by email, only five people completed the survey.  This could be because the 2005 and 2006 program completers submitted program evaluations at the end of their programs. 

Those who responded commented favorably on the organization and length of the program.  Several people also commented favorably on the faculty member’s flexibility, skill, and availability during the year to offer feedback.  The complaints focused on the duplication for MIT graduates of information in the Summer Seminar and on the rigor of the state’s requirements given that those who finish the program receive no compensation. Please follow this link to see the full text of the comments (http://www.evergreen.edu/mit/accred2007/procert/survey/procertsurcom.doc)

Program Changes Based on Feedback:  After reading the 2006 evaluations and talking with program participants, Dr. Coleman concluded that he needed to be more specific about the content and structure of the portfolios.  He commented that the 2007 feedback indicated that he had been successful in ensuring greater clarity.  Based on her conversations with teachers who enrolled in the 2007 Pre-Assessment Seminar, program evaluations, and the surveys that were returned, the current program administrator, Dr. Walton, intends to:

· talk with the faculty about the nature of the Summer Seminar to determine if any changes are necessary, and,

· consider the extent to which the demands of learning how to use e-portfolios and web-based portfolios support, or hamper, work for the Culminating Seminar.

7) Please see Standard 1 above for the link that documents that an annual summary of the status of all candidates in the program is submitted annually to the PEAB.

8) Please see Standard 1 above for links to PEAB minutes and conversations about the Professional Certificate Program.

9) The State Board of Education did not request on on-site review.  Documentation for the current review is available in the Evidence Room and at http://www2.evergreen.edu/wikis/teacheraccred
Based on our evaluation of the data supplied in this report, on the MIT Accreditation web page, and in the Evidence Room, the ProCert program meets or exceeds standard for criteria in  Standard II.  

STANDARD III

RESOURCES – PROFESSIONAL CERTIFICATION FOR TEACHERS

WAC 181-78A-515(3)
1) Qualified Administrator and Faculty:  The administrators and faculty are highly qualified and dedicated educators who model best practices in assessment and teaching. Support for this assertion is most clearly obvious in the program evaluations, which can be seen in the Evidence Room. The previous and current program administrators, who also teach in the program, hold terminal degrees, have been teachers in K-12 schools, and regularly attend OSPI meetings for ProCert administrators.  Visiting educators hired to teach in the program and/or to evaluate final portfolios hold at least the master’s degree and are practicing or recently retired public school teachers or administrators. Résumé’s for Scott Coleman, Sherry Walton, Gery Gerst, and Chris Sharp may be seen at http://www2.evergreen.edu/wikis/teacheraccred/index.php?title=Standard_III_Criteria_B%283%29    Lester Krupp’s resume’ is at http://www.evergreen.edu/mit/accred2007/unit/resumes/krupp_resume.doc
The Evergreen State College is, first and foremost, an institution that is about teaching and learning.  Educators come to Evergreen because they know that supporting learning is what the college is about.  ProCert faculty, like MIT faculty, are dedicated to creating learning experiences that reflect what Evergreen’s first president, Charles McCann, envisioned when he said:  

We hoped to outline an environment which stimulates the learning process, encourages the student to come to grips with his mind and ideas . . . . , expects him to know not only the facts but how they are found, how to deal with them and how to articulate them. . . . We assumed that the most valuable service a college can offer a student is to initiate a process of continuing learning:  by preparing him with the methods of learning and experimentation, by encouraging independence in pursuing inquiries that interest and motivate him, by providing him with resources to test his knowledge and ability (Archives, The Evergreen State College).

The faculty are skilled at creating learning experiences that support candidates in aspiring to McCann’s vision. An essential aspect of those learning experiences is the process of self-evaluation – all faculty and candidates regularly review, assess, and critique their work. 

2) Fiscal records for 2005, 2006, and 2007 follow.  The Professional Certification Program is funded through candidates’ tuition payments, applications fees, and through institutional support in terms of secretarial support, support from Extended Education, and library and computer support.  When the program administrator teaches the Pre-Assessment or Culminating Seminar, his/her salary is included in the budget for the Master in Teaching Program.  This is also true when MIT’s Field Placement Officer and Certification Officer provide services.
	Period Ending Jun 30, 2007, as of Sep 06, 2007


	Account
	Account Title
	FY07/PD14 Year to Date

	52501
	Application Fees
	90.00

	52504
	Administration Fees
	1,335.00

	5706
	Other Revenue
	4,623.00

	61225
	Part-Time/Faculty/Other
	1,300.00

	61227
	Part-Time/Faculty/Temporary
	250.00

	6201
	OASI
	117.96

	6204
	TIAA/CREF
	24.77

	6210
	Medical Aid
	1.46

	6211
	Industrial Insurance
	2.01

	723101
	Office Supplies
	233.42

	723120
	Miscellaneous Supplies and Material
	90.00

	723601
	Duplicating Copy Center
	483.50

	725104
	In-State Private Auto Mileage
	285.67

	Report Total (of all records)
	3,259.21


	Period Ending Jun 30, 2006, as of Sep 06, 2007


	Account
	Account Title
	FY06/PD14 Year to Date

	52504
	Administration Fees
	3,173.00

	5706
	Other Revenue
	2,937.00

	61215
	Full-Time/Faculty/Other
	750.00

	61225
	Part-Time/Faculty/Other
	200.00

	61227
	Part-Time/Faculty/Temporary
	1,275.00

	6146
	Student/On-Campus/Institutional
	1,395.60

	6201
	OASI
	168.33

	6204
	TIAA/CREF
	198.35

	6210
	Medical Aid
	10.45

	6211
	Industrial Insurance
	13.07

	723101
	Office Supplies
	29.43

	725104
	In-State Private Auto Mileage
	48.96

	725107
	In-State Other
	26.31

	725201
	Out-Of-State Subsistence, Lodging
	366.68

	725202
	Out-Of-State Air Transportation
	211.80

	Screen total
	1,416.02


	Period Ending Jun 30, 2005, as of Sep 06, 2007


	Account
	Account Title
	FY05/PD14 Year to Date

	52504
	Administration Fees
	1,695.00

	5702
	Investment Income-Local
	10.66

	5706
	Other Revenue
	3,678.00

	6146
	Student/On-Campus/Institutional
	702.00

	6210
	Medical Aid
	3.94

	6211
	Industrial Insurance
	4.46

	723101
	Office Supplies
	154.25

	723604
	Printing Off-Campus
	52.87


3) The same resources are available to candidates in the Professional Certificate Program as to the candidates in the MIT Program, such as library, computer, and media resources. Please see Standard III K (9): Unit Facilities in the Institutional Report for Program Re-approval for information about, and links to, resources.

Based on our evaluation of the data supplied in this report, on the MIT Accreditation web page, and in the Evidence Room, the ProCert program meets or exceeds standard for criteria in Standard III.  

STANDARD IV
PROGRAM DESIGN – PROFESSIONAL CERTIFICATION FOR TEACHERS

WAC 180-78A-535

Introduction:  As stated earlier, the design of the Professional Certificate Program at The Evergreen College draws from specifications found in WAC 180-78A-535 and OSPI’s Professional Certification Handbook.  In addition to the Pre-Assessment Seminar, Professional Growth Plan and related activities, the Culminating Seminar, and successful demonstration of the candidates’ abilities to provide documentation about the Three Standards and Twelve Criteria as well as positive impact on student learning, the program requires a Summer Seminar at Evergreen.  This seminar addresses current and critical issues in education in relation to Criteria 5, cultural sensitivity, and Criteria 11, advocating for the diverse needs of students.  This seminar reflects the commitment of Evergreen, the Master in Teaching Program, and the Professional Certificate Program to examine and address the needs of the diverse students who attend public schools in our country.
1a. & 1b.  Please see comments in this report under Standard II (1) & (4) concerning evidence that candidates hold appropriate contracts and have taught for the required period of time for admission to the program.  The Certification Officer, Maggie Foran, keeps complete files in her office on each program participant.

2 – 10.  Standard II (1) above outlines the structure and content of the Professional Certification Program.  Syllabi for 2005, 2006, and 2007 are available in Appendix E.  These syllabi document the program’s careful adherence each year to the standards that governed the program, as well as changes in the program as the state evolved the requirements and guidelines.  All of the criteria in the rubric MET column for items 2 through 10 of the Approval Standards for the Professional Certificate may be verified by perusing the syllabi for the Pre-Assessment and Culminating Seminars, and by reading candidates’ Professional Growth Plans, and the Professional Certificate Program Portfolio Review evaluations available in the Evidence Room.

Based on our evaluation of the data supplied in this report, on the MIT Accreditation web page, and in the Evidence Room, the ProCert program meets or exceeds standard for each criterion in Standard IV.  

STANDARD V
KNOWLEDGE AND SKILLS – PROFESSIONAL CERTIFICATION FOR TEACHERS

WAC 181-78A-540
All of the knowledge and skills outlined in the MET column of the Professional Certificate rubric for program approval are demonstrated through syllabi and assignments, candidates’ web portfolios, and the rubrics used to evaluate the portfolios. Syllabi and assignments can be found in Appendix E of this report. The other sources of documentation will be available in the Evidence Room during the site visit. 

Based on our evaluation of the data supplied in this report, on the MIT Accreditation web page, and in the Evidence Room, the ProCert program meets standard for each criterion in Standard V.  
7

