Paul McMillin, DRAFT Self-evaluation 2006-2007:

Of Imperialism, PHP, and Deer Fern Genitalia

Author's Note:  In another world and at another time, this might have been a draft of a self evaluation.  In this world, at this time, it is a final version.  Its biggest fault is that it fails at what Sara H. calls concision. I'm sure this failure is somehow connected to lack of horse-riding lessons as a child.  

Teaching.

My Fall quarter was devoted to full time teaching in the Imperialism program with Zahid Shariff.  My self evaluation from that experience appears at the end of this document.  My next rotation out to teach full time is set for Fall 2008 and Winter 2009.  So, in the Winter and Spring quarter this year, I investigated a couple of program possibilities for that next teaching rotation.  My greatest interest was in a program that might have been called Before European Hegemony/ After U.S. Hegemony.  There is a wealth of recent scholarship framed by each of these ideas, and I thought it would be refreshing to bracket the entire experience of euro-american dominance, and focus almost exclusively on what we think we know about the global system before, and what we predict about it after.  I dropped this idea after being convinced that it would be difficult to get 50 students for this sort of advanced program  In the end, Jeanne Hahn and I settled on a different intriguing program titled “Beyond the News:  Media, Theory, and Global History”.   In this program, we hope to use the mainstream media, and the critique of it, as a springboard for investigating global history and political understanding.

I taught a few library instruction sessions, but not many – perhaps this was because I was out teaching in the Fall quarter, and so I did not officially liaison with any programs (with the possible exception of my own) this year.   

I had quite a few very good teaching interactions at the Reference Desk this spring and winter – the kind where the patron watches you avidly as you search online, then asks questions about your search approach, and then excitedly notes down new search features or search engines they had not known about.  Some even join you in sneering pretentiously at search engine shortcomings.  Google Books and Amazon Search Inside the Book continue to provide a major new avenue for helping out with all kinds of questions – I’m amazed at how may people are still unaware of these unique services.  Back in the world of print, I had some of my most satisfying demonstrations of key reference sets like the Dictionary of Literary Biography and Contemporary Literary Criticism (and its cousins).   In particular, students who had already had a taste of researching an author or a work without knowing about these reference sources were extremely pleased to discover them.  I even had a few students get excited to discover 19th century periodicals on microfiche.  I’d say my percentage of quality reference interviews has gone up over last year.  Am I getting better, or are the students getting better?  Or is it just the luck of the draw?

I began taking contracts this year, taking on six of them plus a subcontract.  Topics included the Iraq War, revolutionary theory, political economy, information architecture, organization of information, and Web programming.  Two contracts involved practical work aimed at improving access to library resources, in addition to the usual sort of academic work.  One of these, along with an additional non-contract student project, involved teaching some JavaScript, PHP, and MySQL.

Two of my spring contracts were with veterans of the Imperialism program. The first contract was initiated by one of the most interested and capable students from the program, and the second was initiated by one of the least interested and capable students.  The results in both cases were unsurprising.
The latter student, despite poor results, began with the more interesting idea.  He set out to read both primary and secondary sources concerning violence and repression in several revolutionary movements, and to investigate the ways in which the primary sources, all authored by important revolutionary leaders, propelled and responded to historical events.  I got quite interested in this idea, but oddly, I don’t think he ever did, even though it was entirely his own conception.  After his first paper, I asked him to submit an ‘author’s note’ with the remaining papers, hoping this would help us figure out whether he cared or not, whether he was trying or not.  But his authors’ notes were as cursory as his papers, and provided no additional insight beyond that provided by their own cursoriness.

I did a contract this spring with Evan White, and this was a lot of fun.  Evan is the student from Jules’ internship with whom I worked last year.  He set out to analyze the current state of library OPACs and library websites.  He blogged as The Catalog Critic, reviewing some of the most interesting OPACs around.  I provided to Evan a list of library blogs and discussion lists of interest, and Evan’s work made it clear that he had followed these with interest.  He compiled an annotated bibliography, and wrote a good final paper, steeped in the academic literature as well as the blogs, ranging widely over many of the key issues in catalog functionality and library website design, and written in an engaging, competent, and self-assured style.  Evan worked with the new library website design team, presenting his OPAC and website critiques at meetings, and presenting mockups of both OPAC and library home page designs.  We met weekly to discuss developments in the OPAC world, but also to learn JavaScript and php/mysql.  Evan really took to the Javascript, and tackled scripting exercises at a pretty high level, for a beginner.  On all fronts, he was self-directed, self-motivated, and very competent.  

Another good contract experience came as a subcontract with a student working for the Language Lab.  We met weekly to review her development of a Language Lab website, and to investigate connections between the Lab and the library.  This student was also self-directed, self-motivated, and very competent.  We spent a couple of hours recently digging into the intricacies of searching in our OPAC, as she set up canned searches for language resources to run from the Lab website.  This was fun, in the way that things can be fun for people who enjoy Boolean logic.  Along the way I noticed a major mistake in our catalog search help – one example among many of the way in which working directly with patrons and students can help to improve our more impersonal digital presence.

Other Reference Work and Professional Development:

Speaking of our more impersonal digital presence, I have been working for the last couple of months with a volunteer committee sometimes called the Library Website Design Team.  This came about after I was asked by a number of people, rather informally, to work on a new library web presence.  There didn’t seem to be any particular procedure in place to be followed for this sort of thing.  I wanted to proceed collaboratively, so I was pleasantly surprised that quite a few people responded, apparently without being obliged to in any way, when I put out a call for volunteers to work on this.

Our immediate goal is to design a new library home page, a new look and some new features for the OPAC, and a new database-driven Find Databases subsite.  The team has spent considerable time reviewing other library sites, from the mundane to the innovative and edgy. We have also been tracking “library 2.0” discussions on the Web and in the academic literature.

This has been a fun group to work with.  We have nearly finished identifying the key elements we would like to see on a new home page.  We have an approximate design.  We agreed that our catalog would look better if it looked somewhat like Lewis and Clark’s catalog, so I have returned to the dank innards of the code behind Millennium to Lewis and Clarkize are test catalog.  This has gone reasonably well, though I will have to be careful not to indulge in excessive customization, which would be difficult to reproduce after inevitable software upgrades. 

I have begun work on a database driven system for our Find Databases function.  This involves building a mysql database from scratch, and creating web interfaces with php.  Steve’s willingness to help out with this, by extracting data from the catalog, discussing design strategy, creating his own test system, and volunteering to help with maintenance of the system, has helped make this project doable.  

I meet with Susan Bustetter on occasion, to let her know what we are doing and thinking.  It would be nice to have her office involved in the implementation of the design, but this will require further discussions about who decides what.  I enjoy working with Susan, in part because she is so direct (she says things like “I may have to fight you on that”, and somehow it fits right in as part of a friendly exchange).  I really hope that we will be able to agree on a single library home page, to replace our current double home page situation.  The trouble is, such a page would be a third level page on the Evergreen website, and as such would fall under Susan’s design strictures.  While some issues, like color, fonts, etc, are immaterial to us in terms of providing access to resources, it remains to be seen whether or not the campus-wide design rules are compatible with good library web practice in other more substantial regards.

My hope is that this design team will continue together as a group that will initiate, review, and implement improvements to some of the library web pages and the OPAC in the future.  So far, it has been a very congenial and fun group to work with, so I am optimistic about the possibility of long-term collaboration.

As I try my hand at developing my own php/mysql app for the Find Databases subsite, I am gearing up for a few other possible php/mysql based projects.  One is Pete Bohmer’s political economy website project, an outgrowth of discussions we had at the political economy summer institute last year.  Now that Pete is working in the library, he has secured funding for a student worker to help set up the website.   I’ve helped think through some of the design issues, and have helped the student get started with mysql and php, both of which are new to him.  I hope to continue to play an advisory role on the project, and if it gets off the ground, to do some coding and provide some content for some parts of it.

PHP and mysql may also come into play in other venues, including collection development, (discussed in more detail below).  I may also create a home grown New Books feature for the website.  This might be the best place to try out my smart links scripts (described in last year’s self-evaluation, and further developed since then), which rely on another area of scripting interest, AJAX, and could connect our catalog records to unique external services like Google Books, Amazon Search Inside the Book, and perhaps even scholarly book reviews. 

I spent some time learning about who is vending what in regards to library technical services. These services include MARC updates services, Electronic Resources Management, metasearch services, and openurl link resolvers.  Some renewed interest in the idea of metasearch has led, thanks to Brian, to trials of a couple of metasearch services other than our very own III service, MetaFind.  By participating in these efforts, I’ve learned not only what several of the key vendors in these areas have to offer, but also what related open source projects there are.  All of these services tie in directly or indirectly to the way in which we design access to resources for library users.  One of my first projects in the fall is likely to be finding a reproducible (and cost-free, I hope) way to populate and maintain our link resolver knowledgebase, which would allow the Evergreen library to be represented in Google Scholar, and to implement open url-based full text linking across databases.

On the collection development front, I was able this year to complete the oddly difficult job of determining exactly what was going wrong in our approval plan’s handling of books relating to Latin America.  By again providing our Yankee representative with numerous examples of what appeared to be inconsistent handling of Latin America related books, and by pursuing this in my yearly meeting with her, we finally – a year after I initially raised questions – figured out that the problem had to do with the technical meaning of ‘aspects’ in the Yankee system.  In short, my understanding of the problem is this.  In addition to the Library of Congress system, Yankee employs its own, in-house, system of subject classification, called aspects.  Some parts of our profile are profiled for purchase or slips on the basis of these aspects.  However, Yankee’s use of these aspects is somewhat inconsistent, and this inconsistency led to the exclusion of a number of important books in Latin American studies that we had intended our profile to catch.  Shelley and I asked Yankee for a cost-analysis based on a revision of our profile to overcome this problem, and we plan to make that revision for the coming year.

I now I have my own GOBI account (I had been freeloading off of Liza’s last year), and Liza and I now have separate profiles for selection, which we will continue to refine.  I have been hearing often from Jeanne Hahn, a regular critic of library holdings in global history and political economy.  Jeanne lets us know when we have not purchased major new books from major publishers in these areas.  I’ve asked her to funnel all these requests through me, so that I can learn more about our current collection and faculty needs.  I am already sure that this can’t be fixed by adjusting our profile – the only fix is through individual title selection by librarians.  These are areas of our collection I will be watching more closely in the coming years.

Jeanne is right that we are missing important new titles, and we order them immediately, but Evergreen will never be able to collect all the important new books from even the most important publishers in every field in which we have faculty active.  So, how to address this?

I don’t think that there is a significantly better general solution than the one we’ve got – keep an eye on the Yankee profile, do our best at selecting (and rejecting) individual titles, and fill faculty requests for specific material that we did not select at first.  Although the approval plan should provide a sound basis, the key to a good collection lies more in librarian expertise and interest than in tweaking the profile.  Next year, I hope to experiment with a database-driven website that will use data from our GOBI system to present faculty in political economy with an easy way to review new titles and register their level of interest in the library owning those titles.  This shouldn’t be too difficult from the technological standpoint, but it will be challenging to design so that it really does facilitate collection development.  This would not be an overhaul of our current system, just a refinement of the process of selecting individual titles, and perhaps, over time, a guide to tweaking the profile.  If successful, perhaps it could be applied in other areas as well.  I’m not sure that it will be successful – design difficulties and motivating ongoing faculty interest may prove to be too much to overcome.

Over summer 2006, I attended 3 faculty summer institutes, the longest, hardest, and lowest paid of which took me on a 5 day trek through the Olympics from north to south.  In this institute we recreated what some claim was the first recorded crossing of the Olympics, though we traveled with fewer dogs and a higher chance of survival.  I learned how to recognize the sexual organ of the deer fern, and over the next couple of days I recognized several thousand of them.  With a geologist and a botanist leading the expedition, we learned even more, but identification of deer fern genitalia remained my greatest success.

I also participated in the Political Economy in the Curriculum institute.  All faculty who identify as teachers of political economy were involved, and we discussed the continuing development of political economy programs at both the introductory and advanced levels at Evergreen.  I was quite interested in this in part because of the close association between political economy and my own academic background in historical sociology, and because political economy may be one of the few ‘areas’ of study outside of the sciences at Evergreen where students fairly consistently have both introductory programs that are preparatory for more advanced programs, and advanced programs that are available after completing introductory programs.  

We also seminared on several readings, one of which presented an argument for the existence of a transnational capitalist class.  This is a debate I know something about, so I took the opportunity to create a digital version of the article we were reading, and supplemented this with in-text CSS pop-ups containing snippets or quick summaries of critical responses from the subsequent literature.  By binding this supplemental material directly to very specific arguments in the text itself, I believe my approach provides an unusual sort of immediacy in introducing the idea (as well as the content) of scholarly debate.  Links embedded in the pop-up take the reader directly to the original source (where possible), so that the full context of any quotes pulled from other sources is easily accessible.  Done well, this is a labor intensive use of technology, but the labor is not expended on the technology, but rather on deep immersion in the relevant literature – it is intellectual labor.  Moreover, the same idea could be used in a more collaborative environment – my mock up allowed for a reader to choose whether to see comments from the literature, and/or comments from the faculty, and/or comments from other students.  I think that there is a lot of potential in this small idea, which I have not seen implemented in quite this way anywhere else.

My third summer institute was the Building Curricular Web Pages institute, where I was introduced to Drupal.  Drupal is a very robust and reasonably well-designed open-source website creation tool, and I hate it.  The Drupal design mode has its own vocabulary, and its own navigational scheme, both of which have to be learned and remembered, and neither of which has any applicability outside of the Drupal world.   I created my program website for Fall 2006 in Drupal, and I received excellent service throughout the quarter from Amy Greene.  But I needed that assistance several times, usually for trivial things.  I don’t intend to use Drupal again, because I want to be self-reliant when developing my website throughout a program, yet I don’t want to invest the time and effort required to become an efficient navigator of the Drupal system (this would not be intellectual labor, this would be time wasted).  Next time, I’ll roll my own.

I look forward to learning more about and being more involved in the Orbis-Cascade alliance.  Article-sharing, WorldCat Local, Kyle Bannerjee's new position, consortial collection development strategies, and open source R&D within the consortium are all exciting developments and/or possibilities that have at least been mentioned this past year.  It may look as if I have added this paragraph as an afterthought, but really, these are some of the most exciting things coming down the pike. 

Governance:

I was invited to serve on the hiring subcommittee for a position in Cultural Anthropology this year, and was very happy to do so.  I enjoyed the process from beginning to end, though with 90+ applications, the vast majority of which were very strong and easily met the job requirements and job description, reviewing applications and choosing a short list was a very intensive and time-consuming effort.  Our subcommittee was extremely congenial and professional, and we ended up with strong and very likable candidates on campus.  Both the final decision and the decisions leading up to that were wrenching, but only because our options were almost too good, and because, for so many of these candidates, so much was at stake, and such a great deal of work lay behind these application documents.  

The interview process seemed fascinating and important, and I rearranged my schedule in order to be present at every presentation and meeting with each of the candidates.  I emerged with a number of questions about the Evergreen hiring process.  One of the biggest is now under general review by the entire faculty:  should there be some process by which internal candidates are reviewed differently, or through a separate process?   When I first went to the hiring office to begin reviewing applications, I began by asking if there was such a policy, and the answer, in short, was “Unfortunately, no”.   This issue promises to spur on one of the most important governance debates of the next year.

In the absence of departments, we have no discipline-specific guidelines for framing hiring decisions.  So, how much weight do we give to scholarly publication?  How much, if any, to institutional pedigree?  How much to experience with interdisciplinary teaching?  Should regional specializations favor one candidate over another?  If so, do we favor underrepresented regions, or strengthen well represented regions?  Every one of these questions came up at least once during our committee discussions.  The job descriptions give broad guidance, but much is left up to the committee, and to each individual on the committee.

I attended Academic ITCH meetings as I could, but most conflicted with other governance meetings, especially hiring committee meetings.  I hope and expect to be able to make more of these meetings next year.

The library and media services technology group that Lee convened last year lay dormant for the most part this year.  Peter Randlette and I appear to be the co-chairs this year, and we have had several hallway discussions to try to figure out what the purpose of this group might be.  He and I plan to meet over the summer to think more about this.  We expect beer and sunshine to help tremendously.

I agreed to serve as half a steward for the new faculty union – my way of saying I wanted to help out, but with a new baby on the way (finally born, a bit late and a bit on the heavy side, on June 2) I knew I’d have limited time to participate.  Although I knew that I could only contribute minimally, there is no question that the union is now a critical feature of the governance structure at Evergreen, and, as with all forms of governance, participation is crucial.

I am looking forward to next year – it will be my first full year in the library knowing, more or less, who is who and what is where. 

Self Evaluation

Paul McMillin

Imperialism, Fall 2006
Co-teaching Imperialism with Zahid Shariff has been a terrific experience in many ways.  I will try to detail these below.     

Evergreen has a unique teaching environment, and I entered into my first program with a number of questions.  I wondered how a program should be organized outside of disciplinary structures and strictures.  I wondered how students would handle an "all-level" environment.  I wondered how we (the faculty)  would handle an "all-level" environment.  I wondered where each student would find their motivation in the absence of grades.  Above all, I wondered how the students and I would manage to fill up 3 hour seminars on difficult texts, especially since the seminars were to be held on Friday afternoon, which is not widely regarded as one of the more intellectually active times of the week.

I still wonder about all of these things, but now I wonder about them more concretely.  

Organizing the program: 

I joined this program after Zahid had conceived and developed most of it, so much of its organization I cannot take credit for.  Still, we met several times over the summer, considered a number of changes, and in the end, adopted several of them.  Most notably, we took an already expansive program theme and extended it even further with the addition of one major region which had not been addressed in the first run of the program:  Latin America.  

I also had to come to my own understanding of the program, and I had to determine what I could contribute to it, beyond the addition of a Latin America focus.  So early on I came to two conclusions about the strengths of the program.  First, that the readings combined a cultural critique of imperialism with a critique of the political economy of imperialism, and that this would provide an opportunity to talk about broad theoretical issues in academia involving the 'linguistic turn' in the social sciences. 

Secondly, I concluded that our program was, perhaps more than some others, organized around, or by, the readings.  It was, in my view, a great books course, although the canon from which the great books were drawn was the canon of third-worldist anti-imperial writing.  Not all the books we read fit this description, but half of them certainly did.

As befits a great books course, our focus each week was determined primarily by the reading.  Lectures and films served to provide context for each week's reading, but by design did not usually specifically discuss the reading itself.  Since some of the readings were quite difficult, and were also over 30 years old, one of my goals was to help provide relevant historical and theoretical context for those texts.  My choice of lecture topics reflects this.

Lectures:  I presented three lectures during the quarter.  The first was on Dependency Theory (DT), an influential school of thought in the 1960s and 1970s.  Dependency Theorists sought to explain the lack of development in third world countries, and located the cause primarily in third world economic interactions with the first world.  My lecture sought to describe DT as a coherent theory in its own right, but also to place it in the historical and geographic context in which it arose.  I gave this lecture in the week that we read Walter Rodney's How Europe Underdeveloped Africa, a classic application of Dependency Theory (which itself developed in and originally focused on Latin America) to Africa.  Rodney's richly detailed book becomes easier to understand, I think, if one understands the theoretical tradition in which it was written, and how that relates to the other major theoretical traditions to which it was responding, including Modernization theory, Lenin's theory of imperialism, Maoism, and orthodox Marxism.

Rodney's book was written in the early 1970s.  Eduardo Galeano's Open Veins of Latin America, also on our reading list, is another Dependency Theory text written at about the same time.  As one student noted, these two books somehow manage to be simultaneously timeless and outdated.  So in my second lecture, I took up a still-thriving analytical tradition, World Systems Analysis (WSA), which both derives from and modifies Dependency Theory.  I felt that this was important in order to show how theorizing about third world underdevelopment had adapted to historical developments in the late 20th and early 21st centuries.

My third lecture coincided with our reading of Galeano's book on Latin America, and sought to provide context that was less theoretical, and more historical and political.  I reviewed a book that came out earlier this year which argued that Latin America had been a training ground for 21st century U.S. imperialism.  I then facilitated a classwide discussion of the recent electoral 'turn to the left' in Latin America, framed by the question: "what does it mean to be 'left' in Latin America"?

In each of my lectures, and in other shorter class presentations, I also tried to address one other major concern:  the often acrimonious divide between scholars who do highly theoretical cultural studies, particularly in the post-colonial tradition, and those who work within a more straightforwardly analytical tradition, usually focused on political and economic concerns with a strong historical grounding.  I wanted the students to understand how important this divide has been in the past 2 or 3 decades, but I also wanted to emphasize that there are promising signs of a convergence now.  Edward Said's Orientalism, billed as the central text of our program, was crucial in this regard.  Said's work is one of the key progenitors of postcolonial theory, yet the work itself is strongly analytical and historically grounded, and as such presages the convergence re-emerging today.

In short, in all of my lectures, I sought to provide both theoretical and historical context for understanding several of the texts we were reading.

I incorporated some multimedia in each lecture.  Given the broad geographic scope of the program, using maps during presentations was essential.  In discussing third world underdevelopment, I used digitized maps, graphs and other visuals, and also made use of the Elmo (aka the document viewer) to display images and figures from books.  In discussing key figures in academic debates, most of whom would be unknown to most students, I tried to provide photos, and audio and video clips.  

There are, of course, many critiques I could make of each of my lectures.  But by far the most important involves the simple process of timing.  I either ran overtime or had to end too abruptly in each lecture.  This must not happen again.

Seminar:
The seminar I participated in seems to have been successful.  I had many doubts at the beginning, doubts which grew when I discovered that most of my students were either transfers or were just starting their first year of college – only three had ever been in an Evergreen seminar before.   I did not think that students would find 3 hours of relevant things to say about our readings, some of which were quite complex.   As it turned out, we always had to cut off discussion at the end of our time. I attribute this to two complementary factors:  the natural talkativeness of students who choose to come to Evergreen, and the fact that each had written an 8 page essay on the book before coming to seminar.  

I tried out varying degrees of intervention, and they all seemed to work well enough.  Only once was I clearly the most frequent speaker.  Generally, I participated as a regular member of the seminar.  Early on, a divide developed between those who spoke a lot, and those who spoke little or not at all.  In the 2nd seminar, I responded to this in a more interventionist way -- I stepped in frequently to gain the floor for those with their hands up, who were too often being ignored by those who spoke without raising a hand and waiting for acknowledgement.  I also specifically invited the silent students to comment at various points.  In the 3rd seminar, I went in the other direction.  I announced that I would not play that role, and that the group as a whole should try to sense when someone else might want to speak, whether their hand was up or not, and make room for them. I stressed the idea of a self-regulating learning community.   I saw a little of this develop, but not as much as I had hoped.  So I returned to playing moderator, though on a reduced scale, the following week.  From that point on, each week I devoted time to a go-around, in which each person was allowed (some might say required) to speak.  Sometimes I put forward some broad questions relating to the text during these go-arounds, but other times each student was free to speak to their own interests in the text.  In the second half of the program, we spent time in small groups each week, which clearly helped the quietest students to speak up.

The biggest and toughest question that came up each week was when to intervene to refocus a discussion that had gone off-track.  I always held back longer than my instincts suggested I should, usually in the hope that someone else in the class would take on the responsibility.  This did not happen very often, although after one-on-one mid-quarter meetings in which I encouraged a number of people to play this role, several students did respond quite well.  

Structure of Assignments:
The main work of the program consisted of weekly 8-page Conclusion and Response papers on the reading.   We required a summary of the author's main arguments and conclusions, and specified that this should cover the whole book.  This essay was due each week at seminar.  By having the students write through their understanding of and ideas about the book in advance of discussion, I think that discussion was very significantly enhanced.  Many of the students thought so too (even as some complained about the workload entailed).   I know that as a student the courses that were most beneficial to me were structured in this way.

The downside to this approach is that many students found the workload to be onerous.  Some students frequently reported not sleeping the night before seminar, and many skipped morning class on seminar day.  I also found that the work involved in responding to these papers made it difficult to do other things I had hoped to do in this program.  In particular, I had hoped to set up a highly interactive website, including web pages with markup functionality for some of the readings.  I hoped to post a chapter from one of our books, for example, as a webpage on which all of us could dynamically add our comments in a way that was very closely integrated with the text (not just a typical blog and comment format).  I did maintain a website for the program, which helped with a host of administrative tasks, but the time spent reading and responding to 100+ pages of writing each week did not allow for more innovative uses of the Web.

Few students left themselves enough time to edit their essays.  With a new paper on a new reading due each week, those students felt that they did not have the time to revise or improve their writing.  As a result, only a few students significantly improved their writing over the course of the quarter.  

We also required a 25 page research paper.  I had hoped that these final papers would not just tell a good story, but would address the important debates in the literature.   As the quarter progressed, though, it became clear that for most students just getting some relevant books off the library shelves would take some time.   In the end, everyone did real secondary research and told a good story, but only a few caught on to the energy and excitement of writing a paper that intervenes in a good academic debate.

I now think that a full-blown research paper needs more time and preparation than a 10 week quarter in an all -level program allows.

Response to Assignments: 

I tried to respond in some detail to each of the students' weekly papers.  I provided marginal comments regarding writing mechanics, and more detailed typed comments regarding content.  There was some risk involved with this, given the number of pages I was reading and evaluating each week.  I had to know each reading quite well in order to provide useful comments on content.  I encouraged my students to read my comments as part of a dialogue, and to come to talk with me if they disagreed, or were inspired, by any of them.  

For the final paper, I did not require any sort of draft, outline, or annotated bibliography.  I offered to read any of these, and I strongly encouraged everyone to do an annotated bibliography before Fall Break, but only one person did this.  I think I will always require at least an annotated bibliography in the future.

The students did get their papers done, though, and almost all of them were done on time.  I think we facilitated this by building research help and research time into the program schedule.  Several Friday mornings were devoted to research instruction and assisted research, and several Wednesday mornings were devoted to individual meetings with students to discuss their progress.  

However the real credit for getting the work done goes to the students themselves.  I hope that our structure helped them to stay on track, but, in the end, the motivation had to come from each of the students themselves.  In the absence of grades, I still can't account for the source of that motivation, other than to guess that Evergreen attracts students who are not so much in need of external motivators.  

Team Teaching:

I enjoyed working with Zahid.  Faculty seminar was always helpful and interesting.  We shared our thoughts about the books themselves, but we also both engaged our ongoing interest in additional secondary literature, and discussed new literature as well as old.   We were both supportive and respectful of each other throughout the quarter.  I watched his lectures with keen interest, because he is good at some things that I am not so good at.  I tend to present too much material in too short a time.  I also tend to add qualification upon qualification to my main points, increasing the probability that the main points won't come across.  While reading student portfolios, I was happy to see that a few of the best notetakers in the class did seem to have done a good job outlining my main points, so I guess I did well enough.  Still, in watching Zahid, I think I have begun to internalize some of his care and precision in laying out the key ideas very explicitly and engagingly, before moving on to investigate nuances and additional complexities.

Finally, in preparing for and teaching Imperialism, I was able to regain familiarity with much of the literature that formed the basis of my graduate study in Sociology, and to catch up on some of the literature that has come out since then.  In addition, I developed a stronger historical grounding in areas that I had not studied much before, most notably, much of Africa.  I caught up (to some degree) on postcolonial writing on Latin America, and kept track of the newest academic writing relating to imperialism and globalization more broadly.  It has been a privilege to devote so much time to re-familiarizing myself with these critical topics, and this grounding will inform my book and journal selection in these areas for the library.

